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Globally, 131 million girls do not go to school1  and two-thirds of the 774 million illiterate people 
in the world are female.2  If current trends continue, equality in education will not be achieved 
for another 80 years3  and the global goals of ensuring all girls receive 12 years of quality 
education by 2030 will not be reached for another 150 years.4  This has been exasperated by 
the coronavirus pandemic and 10 million more girls are expected to drop out of school as a 
result, reversing much of the progress made on girls’ education in recent years.5 

The UK Prime Minister Boris Johnson has made clear that advancing girls’ education will be a 
central part of his political legacy and the UK Government’s policy agenda.6  This commitment 
has been shown through the launching of the Platform for Girls’ Education,7  continued support 
for the Girls’ Education Challenge Fund8  and significant financial commitments, including a 
£515 million commitment to education around the world, announced in September 2019.9   
The UK Government has also stated that it will use its 2021 G7 Presidency as an opportunity  
to gain support for girls’ education within the international community10  and, alongside Kenya, 
the UK will co-host the Global Partnership for Education summit in 2021 to lead global action  
to educate every child.11  
 
This report sets out the best available evidence regarding how investment in the provision of  
12 years of quality education for every girl will not only advance the UK’s global values mission, 
but directly help to achieve the UK’s broader foreign policy objectives. It includes findings 
presented in a high-level evidence workshop hosted by the British Foreign Policy Group and the 
Global Partnership for Education (GPE) in July 2020, including contributions from two former 
heads of state and leading global academics and practitioners. 

A ‘Systems’ Approach to Girls’ Education
This report sets out how a systems approach to girls’ education will enable the UK Government  
to achieve its key foreign policy objectives, including but not limited to:

1.   A values-conscious, ethical trading policy that opens international markets to Britain and  
supports economic growth in our global partners.

2.   Britain as a leading contributor to global peace and security, shielding the most vulnerable  
from international conflict, tackling radicalism and extremism, and improving national 
security in both the UK and abroad.

3.   Britain as a global champion of action on climate change, helping to build robust 
commitments from emerging and advanced nations across the world.

4.   Ensuring the global economic recovery in the aftermath of COVID-19 is a ‘green recovery’,  
built on more sustainable foundations that increases the resilience of societies against other 
upstream threats.

A systems approach to girls’ education is two-pronged. It looks holistically at the role that 
education plays in individual and community development and considers where interventions 
could most effectively provide cascading benefits. It also considers the full suite of potential 
obstacles to realising these objectives - such as the safety and security of girls, sanitation needs, 
and other barriers that prevent them from accessing education if provision is made available. In 
the context of the Integrated Review, a coordinated approach from within the UK Government 
- bringing together all of the touchpoints of our international activities that could impact on and 
benefit from involvement in this agenda - could ensure that our investments are able to deliver 
the lasting change we seek to achieve.

Introduction
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An Evidence Roadmap
1. A values-conscious, ethical trading policy that opens international markets  
to Britain and supports economic growth in our global partners.

The development of an independent trading policy provides an opportunity to ensure that  
the UK is trading with developing partners on the fairest possible terms. The provision of girls’ 
education plays a direct and foundational role in the economic stability of the UK’s trading 
relationships and helps facilitate growth for the UK’s current and future trading partners.  
This would allow our developing partners to move up the global value chain and enable the  
UK to build mutually beneficial trading relationships with its developing partners.12  As COVID-
19 moves through the Global South, and interrupts global supply systems, these often fragile 
pathways to growth will become even more critical. 

An estimated US $30 trillion in human capital has been lost as a result of women not having 
access to universal secondary education in their youth, and as such, universal girls’ education 
could have a significant impact on the outputs that support economic growth.13  For example, if 
every child in lower-income countries receives an education by 2050, the GDP per capita of these 
countries could rise by almost 70%.14  This has been seen notably in Asia, where more than half 
the difference in growth rates between South Asian and East Asian economies between 1960 
- 1992 occurred due to disparities in how gender inequalities in education were addressed.15  
Furthermore, every additional year of primary school boosts girls’ eventual wages by 10 - 20 
per cent, and an extra year of secondary school by 15 - 25 per cent.16  A systems approach to 
education has been proven successful in facilitating growth and, for example, GPE-supported 
sector strategic plans helped Kenya focus education investments on achieving national priorities 
including graduating to middle-income status.17 
 
A significant component of this upsurge is due to the increased skills gained through education. 
This has become increasingly important in the global market, as 40% of employers globally  
already lack workers with the necessary skills.18  Girls’ education can therefore be utilised to 
enhance cognitive skills, making girls less risk averse and more willing to utilise new technologies.19  
It can also be tailored directly to market needs, to meet the rapidly changing skills requirements 
of a globalised world. For example, in East Africa, educational opportunities through farmer field 
schools have been found to increase the value of crops and livestock, resulting in a 61% income 
increase.20  Girls’ education also considerably increases the labour force participation rate, 
empowering women to compete in the labour market. Women with a secondary education are 
9.6% more likely to work than those with a primary education or less, and those with a tertiary 
education are over 25% more likely to work.21  These improvements to productivity and labour 
force participation are key to stimulating growth and enabling developing partners to move  
up the global value chain.22 

Girls’ education also has a direct impact on positive health outcomes, which indirectly help to 
improve productivity. For example, women with post-primary education are five times more 
likely to know basic facts about HIV/AIDS,23  and if all children completed primary education there 
would be 700,000 fewer cases of HIV/AIDS a year.24  Those with primary level education are also 
12% more likely to seek out healthcare when needed25  and more likely to take important health 
precautions, such as purifying water, due to the cognitive skills and awareness around health 
developed through schooling.26  Giving all women in lower-income countries at least secondary 
education would increase the probability of a child receiving immunisation against diphtheria, 
tetanus and whooping cough by over 40%.27  These improved health outcomes serve to improve 
productivity and output, helping developing partners to gain comparative advantage. 

A systems approach to girls’ education can also help to break intergenerational cycles of poverty 
and low productivity. Children of better educated mothers tend to have more years of schooling,28  
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study more at home, and achieve higher test scores.29  Better educated mothers are also 
less likely to have stunted children,30  which is significant because stunted children typically 
have a lower human capital through decreased productivity and economic opportunities.31  
Undernutrition has been shown to lead to economic losses equivalent to 4-11% of GDP in  
sub-Saharan Africa and Asia,32  and as universal secondary education for girls could help 
reduce stunting rates by over a third, this would also help to increase GDP long-term.33 

Centralising girls’ education in the UK’s international trade policy can, therefore, play a vital 
role in improving labour force participation and productivity, generating wealth creation and 
supporting our developing partners in competing on the world stage. In the long term, it  
can also be expected to reduce aid reliance by increasing human capital.34  Investments 
grounded in a systems approach to girls’ education, or one that integrates the UK’s foreign 
policy apparatus to address girls’ education on all fronts, would be most effective both in 
spreading prosperity within societies and establishing the UK as a vital partner in the economic 
COVID-19 recovery and beyond. Not only could this increase market access for the UK, but 
it would also ensure that the UK and its partners are able to secure mutually beneficial and 
sustainable trade deals, aligning with the ambitions of Global Britain and the values that British 
people expect the Government to uphold.

2. Britain as a leading contributor to global peace and security, shielding 
the most vulnerable from international conflict, tackling radicalism and 
extremism, and improving national security in both the UK and abroad. 

The link between gender inequality and the propensity for conflict has been strongly proven, 
with more gender-equal societies being less likely to engage in intrastate conflict35  or to 
relapse into civil war.36  The relationship is so robust that emerging evidence suggests that 
gender equality could even exceed the role of democracy and economic development in 
determining a nation’s peace and stability.37  Similarly, the strength and parity of education 
systems have been found to impact the likelihood of state violence, with the probability of 
conflict doubling in countries with twice the levels of educational inequality.38  Education,  
and particularly girls’ education, is, therefore, a powerful antidote to conflict, and achieving 
equal school completion for boys and girls can be expected to decrease the likelihood of 
conflict by as much as 37%.39 

There are a number of associated influences contributing to the outsized role of girls’ 
education in conflict and security at an individual level, a social level and in terms of 
governance. Firstly, better-educated people are more likely to engage in politics democratically 
and constructively,40  and education increases the likelihood that individuals will channel 
discontent through non-violent civil means, such as protests and boycotts.41  Secondly, 
education provides critical thinking and communication skills, which enable governments and 
societies to better identify and understand how individuals become radicalised, and how to 
counter this process.42  Thirdly, the education of citizens is key to rebuilding judicial systems 
- both in terms of the establishment and governance of these systems, and also in the social 
trust to facilitate their functioning - which is essential to the maintenance of peace.43  Finally, 
education enables children to earn more in the future and therefore reduces the socio-
economic drivers that lead to conflict.44 

The lessons learned in school can also help create peace and security. Conflict-sensitive 
curricula can be used to promote tolerance and inclusion, and investments in peace 
education can bring communities together and increase students’ resilience. Through its 
significant impact in reducing gender inequality, education is the one of the most effective 
and sustainable ways to empower women to stand up to violence against themselves, against 
others and in the home.45  Investing in a systems approach to girls’ education thus helps the 
UK support our partners in building stronger, more resilient and safer communities, whilst  
at the same time decreasing globally harmful instability and conflict.
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Girls’ education is also critical to addressing the threat of global terrorism. When girls in 
fragile states are not given access to quality education, groups hostile to democratic interests 
educate them instead, often with harmful effects to themselves and the wider community.46   
As a result of these influences, in Sierra Leone, youth without access to secondary education 
are nine times more likely to engage in violent conflict than their peers who attended 
school.47  By investing in girls’ education, the UK Government is thus able to shield vulnerable 
populations from extremist recruitment, and diminish the appeal of terrorist groups - 
contributing to both local and global security. This includes strengthening the UK’s national 
security by decreasing the likelihood of global terrorism.

However, education alone is not enough, as poor-quality education provision can lead to 
fostering support for extremism,48  or work to undermine gender equality. It is important 
that systems strengthening and reform leads to high-quality education, promoting values 
consistent with the social conditions necessary to underpin gender equality. For example, the 
growth of female-only religious schools in Pakistan has limited girls’ education to Wahhabi-style 
interpretations of Islam, which may cultivate and propagate regressive gender roles.49  GPE has 
helped to counter this by supporting ‘gender neutral’ schools in which boys and girls are not 
segregated which, by 2018, had enrolled 28,000 children who were previously out of school.50 

Overall, girls’ education is a valuable asset in building national and global security, as it reduces 
the vulnerability of girls to extremist groups and provides individuals with the skills and values 
necessary to build peaceful societies. It is integral that the entire education system works to 
provide high quality learning to capitalize on and maximise these positive effects.

3. Britain as a global champion of action on climate change, helping to build 
robust commitments from emerging and advanced nations across the world.

Educating girls will be one of the most effective ways to ease the escalation of the global 
climate emergency, as well as to prevent climate disasters in the first place. 

Firstly, education can help to slow the pace of climate change through the lessons imparted  
on students in the classroom. Education improves climate literacy, leading to a greater 
likelihood of climate stewardship and more sustainable consumption patterns among both 
students and their wider communities,51   whilst also helping stimulate innovative solutions  
to climate change.52  Additionally, girls’ education can increase individuals’ capacity and 
opportunity to fill leadership and decision-making positions.53  This is significant because  
female leaders are more likely to pursue sustainable futures,54  which have been directly 
correlated to more sustainable global outcomes.55  

Educating and empowering girls is also an effective way to reduce the effects of climate 
disasters when they do emerge by increasing climate resilience.56  This is a case of life and 
death, with one study finding that if at least 70% of women achieved a lower-secondary 
education, disaster-related deaths could be reduced by up to 60% by 2050.57   Conversely,  
if education progress stalls, natural disaster-related fatalities could increase by 20% per 
decade.58   Environmental resilience can and must be built into education systems through 
harnessing the protective power of schools, as demonstrated by GPE’s work with governments 
in drought-prone Somaliland and Chad.  Similarly, in Pakistan’s Baluchistan province, GPE 
supported the development of twelve different climate-adaptive school building designs to 
ensure resiliency and effective learning in relation to extreme weather conditions.59  

The protective impact of education is in part because education builds adaptive capacity. 
Abstract cognitive skills, such as categorization and logical deduction acquired through 
schooling, enhance the way educated individuals reason, solve problems, assess risks and 
make decisions.60  Cognitive reasoning skills and deduction of risk have proven to be essential 
in responses to natural disasters, and those with more education were better able to identify 
various environmental threats in 70 out of 119 countries.61 

An Evidence Roadmap
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Notably, a comprehensive education, which includes curriculum on sexual and reproductive 
health and rights, can empower women to have greater agency over their lives, equipping  
them with the knowledge to make informed choices and develop the ability to enact them.  
As a result, if all girls received a secondary school education, there could be two billion fewer 
people on the planet in 2050 than are expected under current levels of growth.62  On average, 
girls with 12 or more years of education choose to have four to five fewer children than those 
with little or no education.63  As lower population levels lead to lower consumption levels, by 
enabling women to enact their reproductive rights, girls’ education also has the secondary 
benefit of reducing CO2 emissions.64 

Girls’ education is, therefore, an extremely effective and often underutilised solution in both 
mitigation and adaptation to the challenges of climate change. Centering girls’ education in 
the UK’s climate policy would have widespread positive effects, whilst encouraging a more 
substantive normative change in the social and economic systems forming the root causes  
of climate change long-term.65 
 

4. Ensuring the global economic recovery in the aftermath of COVID-19  
is a ‘green recovery’, built on more sustainable foundations that increases  
the resilience of societies against other upstream threats.  

The COVID-19 pandemic is expected to bring about the worst global recession since the Second 
World War, jeopardising decades of progress in increasing human capital, championing equality 
and reducing poverty worldwide.66  However, this turbulent time also presents opportunities 
to ‘build back better’. In the next 6-18 months, it is estimated that the world will invest over US 
$20 trillion in recovering from the impacts of COVID-19.67  This provides the perfect opportunity 
to prevent further crises by strengthening education systems and ensuring human capital 
investments are resilient to 21st century threats, whether health, conflict or climate induced. 
In the Eastern Caribbean states, GPE has helped develop long-term resilience through online 
learning systems in response to COVID-19, which not only enable learning continuity during the 
pandemic but also prepare the region - as the second most environmentally hazard-prone in 
the world - for future shocks.68  

One of the most effective ways to achieve desired sustainability outcomes is, therefore,  
through investment in a systems approach to girls’ education. By March 2020, COVID-19 
closures had forced 290 million children out of school, and many of the most vulnerable  
girls may never return, as the pressures of poverty, child marriage, gendered violence and 
domestic expectations keep them out of school.69   By investing in education systems that  
meet the needs of all girls and boys, the UK can prevent a lost generation of children whilst  
at the same time paving the way for a more sustainable future.

As structural shifts in employment have disproportionately affected women throughout the 
COVID-19 crisis, investing in systems that enable children to attend school will allow their 
mothers to contribute more to the economic recovery and prevent a regression of gender 
inequality as demands for childcare increase. Women are globally more likely to be employed  
as carers and to have become unemployed due to COVID-19.70  Providing for girls’ education  
will have a ripple effect on the participation of women in the labour market and on gender 
equality more broadly during a time when progress on equality is increasingly under threat.

As outlined in the previous section on climate change, girls’ education builds the resilience 
of communities, nations and the world through addressing the challenges of sustainable 
development at their root. Investments in gender equality through education will thus  
be a central mechanism for ensuring that our economies and societies recover in a  
sustainable manner.

An Evidence Roadmap
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The integration of the UK’s foreign policy activities and the momentum of the Global Britain 
project provides a generational opportunity to deepen and advance our contribution to 
girls’ education in practice. Education is the root of communities’ resilience, the seed of 
their prosperity, and the linchpin of local and global security. Investments in girls’ education, 
therefore, need to be approached from a systems-level that integrates all aspects of the UK’s 
foreign policy infrastructure to ensure maximum efficiency and impact.

As outlined in this report, there is already an extensive evidence base to be leveraged in 
supporting this fundamental ‘rethink’ of the prioritisation and allocation of UK Government 
resources towards girls’ education. Not only does this evidence demonstrate that British 
investment in girls’ education can be transformative for individuals and communities, but that 
there is a meaningful relationship between these investments and the UK’s ambitions for 
advancing free trade, addressing climate change, and tackling global conflict, terrorism and 
insecurity. In turn, this facilitates more peaceful and prosperous societies, stabilising conflicts 
and reducing regional security risks - with a collective global benefit. 

It is therefore evident that there is no touchpoint of the UK Government’s foreign policy 
objectives that would not benefit from adopting a systems approach to girls’ education, and 
that, if the UK Government can help to build public support for investment in girls’ education, 
the integration agenda in the UK’s foreign policy activities provides the perfect opportunity to 
maximise the benefits of mainstreaming and centralising girls’ education at the heart of the 
Global Britain project. 

Conclusion and next steps



Achieving the UK’s Foreign Policy Objectives through Investment in Girls’ Education  |  The British Foreign Policy Group  |  9

1    UK Government (2019a). PM steps up UK effort to get every girl in the world into school. [online] Available at: https://www.gov.uk/
government/news/pm-steps-up-uk-effort-to-get-every-girl-in-the-world-into-school.

2    Redman and Katharine (2013). Education for All Global Monitoring Report Fact Sheet. [online] Available at: http://en.unesco.org/gem-report/
sites/gem-report/files/girls-factsheet-en.pdf.

3    UK Government (2019a). ibid.
4    Plan International UK (2019a). World leaders off-target by 150 years on girls’ education. [online] Available at: https://plan-uk.org/media-

centre/world-leaders-off-target-by-150-years-on-girls-education#:~:text=It%20estimates%20that%2013%20million.
5    Albright, A. and Mwangi-Powell, F. (2020). Don’t let girls’ education be another casualty of the coronavirus. [online] www.globalpartnership.

org. Available at: https://www.globalpartnership.org/news/opinion-dont-let-girls-education-be-another-casualty-coronavirus.
6    UK Government (2019b). Boris Johnson’s first speech as Prime Minister: 24 July 2019. [online] Available at: https://www.gov.uk/government/

speeches/boris-johnsons-first-speech-as-prime-minister-24-july-2019.
7    Foreign and Commonwealth Office (2018). Foreign Secretary launches Platform for Girls’ Education. [online] Available at: 

https://www.gov.uk/government/news/foreign-secretary-launches-platform-for-girls-education.
8    Coffey International Development (2017). Endline Evaluation Report. [online] Available at: https://assets.publishing.service.gov.uk/

government/uploads/system/uploads/attachment_data/file/700963/Endline-report-Girls-Education-Challenge-Step-Change-Window.pdf.
9    UK Government (2019a). ibid.
10   UK Parliament (2020). Education for Girls - Hansard. [online] Available at: https://hansard.parliament.uk/Commons/2020-10-13/debates/

D5AF7CAD-5A66-4DE2-9FBA-6195E7937B4F/EducationForGirls.
11   UK Government (2020). UK and Kenya to host major education summit in 2021. [online] Available at: https://www.gov.uk/government/

news/uk-and-kenya-to-host-major-education-summit-in-2021.
12   Way, M., Jones, K. and Polutnik, L. (2014). Education of girls vital to moving up the trade value chain. [online] Available at:  

https://www.unescap.org/sites/default/files/polbrief43.pdf 
13   Wodon, Q., Montenegro, C., Nguyen, H. and Onagoruwa, A. (2018). Missed Opportunities: The High Cost of Not Educating Girls. 

[online] Available at: https://openknowledge.worldbank.org/bitstream/handle/10986/29956/HighCostOfNotEducatingGirls.
pdf?sequence=6&isAllowed=y 

14   International Commission on Financing Global Education Opportunity (2016). The Learning Generation: Investing in Education for a 
Changing World. [online] The Education Commission. Available at: https://report.educationcommission.org/report/.

15   Klasen, S. (2002), “Low schooling for girls, slower growth for all? Cross-country evidence on the effect of gender inequality in education 
on economic development”, The World Bank Economic Review, 16(3), 345-373

16   UNICEF (2011). UNICEF says education for women and girls a lifeline to development. [online] Available at: https://www.unicef.org/media/
media_58417.html#:~:text=Every%20additional%20year%20of%20primary

17   For more information on GPE’s role in Kenya, please visit GPE’s country page available here: https://www.globalpartnership.org/where-
we-work/kenya

18   Brookings Education Commission (2020). Learning Generation. Investing in Education for a Changing World. [online] Available at:  
https://report.educationcommission.org/downloads/

19   Knight, J., Weir, S. and Woldehanna, T. (2003). The role of education in facilitating risk-taking and innovation in agriculture. Journal of 
Development Studies, 39(6), pp.1–22.

20   Davis, K., et al. (2012). “Impact of Farmer Field Schools on Agricultural Productivity and Poverty in East Africa.” World Development 40,  
no. 2: 402–13.

21   Wodon, Q., Montenegro, C., Nguyen, H. and Onagoruwa, A. (2018). Missed Opportunities: The High Cost of Not Educating Girls. 
[online] Available at: https://openknowledge.worldbank.org/bitstream/handle/10986/29956/HighCostOfNotEducatingGirls.
pdf?sequence=6&isAllowed=y

22   Way, M., Jones, K. and Polutnik, L. (2014). Education of girls vital to moving up the trade value chain. [online] Available at:  
https://www.unescap.org/sites/default/files/polbrief43.pdf 

23   UNESCO. (2014). Gender Summary: Teaching and Learning—Achieving Quality for All—EFA Global Monitoring Report 2013/4. Paris: 
UNESCO

24   Bruns, B., Mingar, A., and Rakotomalala, R. (2003). Achieving Universal Primary Education by 2015: A Chance for Every Child. Washington: 
World Bank.

25   UNIGME (2014\0. Levels and Trends in Child Mortality Report 2014: Estimates Developed by the UNIGME. New York: UNICEF.
26   Gakidou, E. (2013). Education, Literacy and Health Outcomes Findings. Background paper commissioned for EFA Global Monitoring Report 

2013/4. Paris: UNESCO. 
27   UNESDOC (2014). Sustainable development begins with education: how education can contribute to the proposed post-2015 goals. [online] 

Unesco.org. Available at: https://unesdoc.unesco.org/ark:/48223/pf0000230508.
28   Bhalotra, S, Harttgen, K, and Klasen, S. (2013). The Impact of School Fees on the Intergenerational Transmission of Education. Background 

paper commissioned for EFA Global Monitoring Report 2013/4. Paris: UNESCO.
29   Andrabi, T., Das, J. and Khwaja, A.I. (2013). Students today, teachers tomorrow: Identifying constraints on the provision of education. 

Journal of Public Economics, 100, pp.1–14.
30   Abuya, B.A., Ciera, J. and Kimani-Murage, E. (2012). Effect of mother’s education on child’s nutritional status in the slums of Nairobi.  

BMC Pediatrics, [online] 12(1). Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3444953/
31   UNICEF (2018). Child stunting, hidden hunger and human capital in South Asia. [online] Available at: https://www.unicef.org/rosa/

media/1611/file/Child%20stunting [Accessed 10 Aug. 2020].
32   Horton S., and R. Steckel. 2013. Global economic losses attributable to malnutrition 1900-2000 and projections to 2050, in B. Lomborg, 

The Economics of Human Challenges, Cambridge, U.K.: Cambridge University Press

References



10  |  The British Foreign Policy Group  |  Achieving the UK’s Foreign Policy Objectives through Investment in Girls’ Education

33   Wodon, Q., Montenegro, C., Nguyen, H. and Onagoruwa, A. (2018). ibid.
34   Schultz, L. and Appleby, L. (2019). Investments in health and education support developing countries on the path to self-reliance | Blog | Global 

Partnership for Education. [online] www.globalpartnership.org. Available at: https://www.globalpartnership.org/blog/investments-health-and-
education-support-developing-countries-path-self-reliance

35   Caprioli, M. (2005). Primed for Violence: The Role of Gender Inequality in Predicting Internal Conflict. International Studies Quarterly, [online] 
49(2), pp.161–178. Available at: https://www.jstor.org/stable/3693510?seq=1 

36   Demeritt, J.H.R., Nichols, A.D. and Kelly, E.G. (2014). Female Participation and Civil War Relapse. Civil Wars, 16(3), pp.346–368.
37   Hudson, V.M., Caprioli, M., Ballif-Spanvill, B., McDermott, R. and Emmett, C.F. (2009). The Heart of the Matter: The Security of Women and the 

Security of States. International Security, 33(3), pp.7–45.
38   International Commission on Financing Global Education Opportunity (2016). The Learning Generation: Investing in Education for a Changing 

World. [online] The Education Commission. Available at: https://report.educationcommission.org/report/.
39   Education Policy and Data Center (2016). Education Inequality and Violent Conflict: Evidence and Policy Considerations. [online] Available at: 

https://www.fhi360.org/sites/default/files/media/documents/resource-epdc-brief-edu-inequality-violent-conflict.pdf.
40   UNESCO (2016), ‘Global Education Monitoring Report: Education for People and Planet, Creating Sustainable Futures for All’. Available at: http://

unesdoc.unesco.org/images/0024/002457/245752e.pdf.
41   UNESCO (2016) ibid.
42   United States Institute of Peace (2014). Engaging and Educating Women and Girls in the Prevention of Violent Conflict and Violent Extremism. 

[online] United States Institute of Peace. Available at: https://www.usip.org/publications/2014/04/engaging-and-educating-women-and-girls-
prevention-violent-conflict-and-violent

43   UNESCO (2016) ibid.
44   Humphreys, M. and Weinstein, J.M. (2008). Who Fights? The Determinants of Participation in Civil War. American Journal of Political Science, 

[online] 52(2), pp.436–455. Available at: http://www.columbia.edu/~mh2245/papers1/who_fights.pdf
45   Forsberg, E. and Ollson, L. (2016). Gender Inequality and Internal Conflict. [online] Oxford Research Encyclopedias. Available at:  

https://oxfordre.com/politics/view/10.1093/acrefore/9780190228637.001.0001/acrefore-9780190228637-e-34.
46   Naraghi Anderlini, S. (2018). Challenging Conventional Wisdom, Transforming Current Practices. [online] Berghof Foundation. Available at: 

https://www.berghof-foundation.org/fileadmin/redaktion/Publications/Handbook/Dialogue_Chapters/dialogue13_violentextremism_naraghi_
anderlini_com.pdf.

47   Humphreys and Weinstein (2008). ibid.
48   Braga and Kwauk (2017). Ibid. 
49   Naraghi Anderlini (2018). ibid.
50   Universalia Management Group (2019). GPE Country-level Evaluations - Synthesis Report. [online] Available at: https://www.globalpartnership.

org/sites/default/files/2019-02-gpe-synthesis-report-country-level-evaluations_0.pdf.
51   UNESCO (2016), ibid.
52   Ledley, T., Rooney-Vagra, J. and Niepold, F. (2017). Addressing Climate Change through Education. [online] Oxford Research Encyclopedias. 

Available at: https://oxfordre.com/environmentalscience/environmentalscience/view/10.1093/acrefore/9780199389414.001.0001/acrefore-
9780199389414-e-56.

53   Adolwa, J., Brand, C., Kintz, G., Renault, L. and Toth, C. (2012). CARE Gender & Empowerment Girls’ leadership development in action: CARE’s 
Experience from the Field. [online] Available at: https://www.care.org/wp-content/uploads/2020/05/EDU-GE-2012-Girls-Leadership-
Development-in-Action.pdf.

54   Nugent, C. and Shandra, J.M. (2009). State Environmental Protection Efforts, Women’s Status, and World Polity. Organization & Environment, 
22(2), pp.208–229.

55   Lv, Z. and Deng, C. (2019). Does women’s political empowerment matter for improving the environment? A heterogeneous dynamic panel 
analysis. Sustainable Development, 27(4), pp.603–612.

56   Kwauk, C. and Braga, A. (2017). 3 ways to link girls’ education actors to climate action. [online] Brookings. Available at: https://www.brookings.
edu/blog/education-plus-development/2017/09/27/3-ways-to-link-girls-education-actors-to-climate-action/.

57   Striessnig, E., Lutz, W. and Patt, A.G. (2013). Effects of Educational Attainment on Climate Risk Vulnerability. Ecology and Society, 18(1).
58   UNESCO (2016), ibid.
59   These are examples are based GPE Secretariat interviews with internal country leads between April and July 2020. 
60   Bruine de Bruin, W & Parker, A & Fischhoff, B. (2007). Individual Differences in Adult Decision Making Competence. Journal of personality and 

social psychology. 92. 938-56. 10.1037/0022-3514.92.5.938. 
61   UNESCO (2016) ibid.
62   Kharas, H. (2016). Climate change, fertility and girls’ education. [online] Brookings. Available at: https://www.brookings.edu/blog/future-

development/2016/02/16/climate-change-fertility-and-girls-education/.   
63   Pradhan, E. (2015). Female Education and Childbearing: A Closer Look at the Data. [online] blogs.worldbank.org. Available at: https://blogs.

worldbank.org/health/female-education-and-childbearing-closer-look-data.
64   Ruhweza, A. (2019). Africa: Why Girls’ Education is Key in War Against Climate Change. [online] allAfrica.com. Available at: https://allafrica.com/

stories/201905010411.html.
65   Kwauk, Cooke, Hara and Pegram, J. (2019) ibid.
66   World Bank (2020). Global Economic Prospects, June 2020. [online] Available at: https://openknowledge.worldbank.org/handle/10986/33748.
67   UN Environment (2020). Learning for a green recovery. [online] Available at: https://www.unenvironment.org/news-and-stories/story/learning-

green-recovery.
68   de Chaisemartin, T. (2020). When coronavirus hit, the Eastern Caribbean states took bold steps to ensure continuity of learning | Blog 

| Global Partnership for Education. [online] www.globalpartnership.org. Available at: https://www.globalpartnership.org/blog/when-
coronavirus-hit-eastern-caribbean-states-took-bold-steps-ensure-continuity-learning

69   UNESCO (2020). 290 million students out of school due to COVID-19: UNESCO releases first global numbers and mobilizes response. [online] 
Available at: https://en.unesco.org/news/290-million-students-out-school-due-covid-19-unesco-releases-first-global-numbers-and-mobilizes.

70   United Nations (2020). The Impact of COVID-19 on Women. [online] Available at: https://www.un.org/sites/un2.un.org/files/policy_brief_on_
covid_impact_on_women_9_apr_2020_updated.pdf.

References



b f p g . c o . u k   |  

British Foreign Policy Group
Supporting national engagement on UK Foreign Policy

British Foreign 
Policy Group

The British Foreign Policy Group is an 
independent, non-partisan think tank 
dedicated to advancing the UK’s global 
influence, at a crucial time in the nation’s 
modern history. To achieve this, we 
produce dynamic events and high-quality 
research, and facilitate networks amongst 
stakeholders with a vested interest in 
Britain’s international engagement. 

Our core objective is to bridge the link 
between the domestic and international 
spheres – recognising that Britain’s foreign 
policy choices and obstacles are shaped 
by our social landscape at home. Through 
pioneering research into the UK's social 
fabric, we seek to build understanding of 
the nuances of public opinion, and how our 
foreign policy can become more inclusive, 
responsive and relevant to citizens' lives.


